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CHAPTER I 
INTRODUCTION 
This study is designed as an analysis of the refer-
,, ences ·to maps which appear 1n the activity sections of five 
sixth grade geography books. 
A similar study has been made by McLaughlin Y using 
geography textbooks at the fifth grade level. This writer 
used the textbooks of the same publishers at a higher grade 
level• closely following the method used in the earlier study. 
The completed study. together with the previous one. can then 
be used as a basis for comparison by groups interested in 
selecting textbooks. 
This study purposes to analyze the references made 
to maps in the separate activity sections of each textbook. 
These activities can generally be broken down into the follow-
ing six principal classifications: 
1. Activities which require the use of a globe. 
2. Activities which require the use of one map. 
3e Activities which require the use of more than 
one map. 
4. Activities which require the use of outline maps. 
'l:/Henry J • McLaughlin• "An Analysis of the References 
, to Maps Found in the Activities in Fifth Grade Geography Text-
~· books," lun~ublished Master's thesis. Boston University. 
# ]3_Qstc2Il# ))Q ,L•.~c~ - ·-.-.--_·c.~---~• ~~~- _--~~ -·- - -- - --
s. Activities which require the use of original maps. 
6. Activities which are concerned with the testing 
of map skills without using any particular map. 
The great expansion in modern transportation and the 
subsequent changes in one country's relations with another 
, have forced upon the teacher the increasingly difficult task 
of developing spatial understanding and teaching the signif1-
canes of these changes. Proper use of map studies can be 
invaluable to a teacher in this regard. Kohn states: 
As a tool of instruction, maps serve a five-
fold function: 
1. They show the location and arrangement of 
things, both cultural 9.JJd natural, on the face of 
the earth. 
2. They are a means of expressing the associ-
ations which man has established with the land. 
3. They are a means of plotting phenomena so 
that their interspatial relationships may be 
recognized readily. 
4. They enable the reader to grasp all the 
essential traits of a region. 
s. They serve as a source of ideas concern-
ing the social, political, and economic effects of 
the distribution of phenomena. 
••••• To use maps effectively as instructional 
aids in the social studies, it is necessary to 
discover how maps perform their five-fold function. 
This requires an understanding of direction, distance, 
and the use of conventional ~mbols. It also requires 
the development of an ability to use these concepts 
in gaining ideas about the ecological and spatial 
associations of people and places.g/ 
g/Clyde F. Kohn, "Maps as Instructional Aids in the 
Social Studies," Eighteenth Yearbook of the National Council 
~~Social Studies, washington, D. C-;;-194'7, P• 122. 
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If the proper instrument for effective map study is 
not available, the teacher is at a disadvantage in attempting 
to make maps perform this five-fold function in a meaningful 
manner. 
The basic textbook for a social studies program can, 
if it contains suitable maps and enough significant map and 
globe activities, fulfill the requirements as the best 
instrument for the successful development of skills in map 
interpretation. 
As McLaughlin stated in his work: 
It is hoped that this analysis will be of value 
to teachers faced with the problem of trying to make 
the map activities more meaningful to boys and girls 
in fifth grades. • •••• An analysis of popular text-
books, now in use, ••••• focuses attention on an 
important aspect of social studies teaching and 
learning.y 
The writer hopes also to give to teachers engaged 
in the selection of textbooks for their schools a valid 
instrument through which the choice o! a geography textbook 
may be made less difficult, and more satisfactory regarding 
the important aspect of map understandings. 
'ijMcLaughlin, ~ cit. 1 p. 3 
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CHAPTER II 
REVIEW OF LITERATURE 
Investigation of publications in the field of geography 
am maps has shown that the study by McLaughlin !/ is the 
only one of this nature which has been reported. He analyzed 
the activity sections of five fifth grade geography books 
in order to find all references made to the use of maps. 
Other writers have carried out work in related areas which 
concerned intermediate grade geography textbooks. 
Scully ~ completed an excellent study in which she 
analyzed all of the maps and activities concerning South 
America which appeared in six middle-grade geography text-
books. Her study could serve as a guide to committees 
engaged in selecting intermediate grade geography textbooks. 
Dwyer ~ carried on a study which involved the refer-
ences made to maps in the running text of the five books 
!/Henry J. McLaughlin, "An Analysis of the References 
to Maps Found in the Activities in Fifth Grade Geography Text- ,
1 
books," (unpublished Master's thesis, Boston University, Boston~ 
1951). ' 
g_jFrances M. Scully, "An Analysis of Maps and Map il 
Acti vitTes on South America Foum in Six Middle-Grade Geography:! 
Textbooks," (unpublished Master's thesis, Boston University, 1: 
Boston, 1950). 
3jMary E. Dwyer, "An Analysis of the Map References 
in the Running Text of Five Fifth-Grade Geography Textbooks," " 
(unpublished Master's thesis, Boston University, Boston, 1951) .:: 
il 
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used by McLaughlin in his study. Her intensive analysis of 
all such references combined with McLaughlin's study gives 
an excellent review of every reference to a map activity in 
the five fifth grade textbooks. 
A study of standardized tests by Brown !/ resulted in 
her contention that elementary school teachers should teach 
many types of map skills in order that pupils might correctly 
interpret various types or maps. 
Among leading educators, it is agreed that meaningful 
learning or geography is or great importance. 
In no other elementary school subject will the 
pupil find a wider range of opportunities than in 
geography tor utilizing in an interesting way the 
skills and habits which the school has attempted 
to establish. In geography are the beginnings or 
the various natural sciences; it is rich in the 
social sciences; it teems with all the arts known 
to man; it is human in nature and is an essential 
to individual growth, social well-being, and human 
progress.§/ 
That maps play a significant role in the effective 
teaching of this important elementary school subject has been 
attested by many writers. 
4/Sylvia D. Brown, "Map Skills Tested in Available 
Standa~1zed Tests," (unpublished Master's thesis, Boston 
University, Boston, 1950). 
2/Clyde B. Moore and Lillian A. Wilcox, The Teach!~ 
£!Geography, (Boston: American Book Company, l932), P•• 
5 
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James states: "The development of skill in reading and 
understanding the complex symbolism of the map is, of course, 
the primary responsibility of geograpby."2/ 
Along the same line Wesley and Adams say: 
The basic tools for the study of geography are 
globes and,maps. ·Without these graphic representa-
tions Of the earth it would be impossible to present 
adequately the fundamental geographic contents, such 
as the size and shape of the earth, its place in the 
universe, climate, zones, latitude, longitude, direction, 
distance, winds, elevation, and the relative areas of 
land and water. Pupils of the elementary school are justly expected to develop an understanding of these 
concepts and consequently they must learn to use globes 
and maps.J/ 
The value of maps as visual aids is maintained by 
Renner: 
The map is by far the most important of all the 
major •isual instruments in education. • •••• Never-
theless, it is the most neglected of all the so-called 
visual aids .y 
In the same vein, Horn states: 
Maps must be accorded a pre-eminent place among 
the visual aids to learning in the social studies. 
In fact, they are indispensable to the thought of 
,' 2/Preston E. James, "Developments in the Field of 
.Geography and Their Implications for the Geography Curriculum," 
Journal of Geography, 46:221, September, 1947. 
1/E• B. Wesley and M. A. Adams, Teaching Social Studies 
in Elementary Schools, (Boston: D. c. Heath and Company, l946), p. 246. 
8/ George F. Renner, "The Map as an Educational Instru-
ment," ~ocial Education, 4:477-482 1 November, 1940. 
6 
the scholar.y 
It is through the varied map experiences and activities 
that pupils are able to gather meaningful information from 
maps. Such map activities have different forms and serve 
manifold functions. Writing of activities, Whittemore says: 
Types of map activities that help the students 
learn from maps include the observation of facts 
shown on maps, the use of work maps as study aids, 
and creative map activities.1Q/ 
Davis stresses the skills required, with activities 
tooled to meet the needs: 
Map reading requires many skills and much practice; 
it is not something to be learned in a few lessons. 
To develop facility in this art, we must carefully 
plan the over-all curriculum and the step development 
or the program.~ 
Mapes contends that the construction of original maps 
' can be a means of effective learning. 
Most map making, ••••• has consisted merely of 
copying data from other maps with practically no 
learning experiences being involved at all. Creative 
map making requires the translation of facts from 
one form of expression, usually in the language of 
words, to an altogether different form of expression, 
that of the language of lines, shapes, colors, aOO. 
other symbols which in certain combinations we call 
g/Ernest Horn, Methods of Instruction in tbe Social 
Studies, (New York: Charles Scribner's Sons,-r9!7T, p. 388. 
10/Katheryne Thomas Whittemore, "The Place of Maps 
in Socii! Education," Journal£[ Geography, 47:110, March, 
1948. 
~Hazel Davis, "What Can Elementary School Pupils 
Learn From Maps?," Social Education, 12:317, November, 1948. 
h-.-
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a map.~ 
Horn also recognizes the possibilities in this field: 
The use of the sketch map, the filling in of 
authentic outline maps, and even the drawing of maps 
themselves are regarded at the present time as valuable 
parts of the teaching of geography and social sciences. 
Map drawing should not be limited, however, to mere 
copy work.W 
I! The teacher must be cautious when assigning map activi- ;I 
ties in order to avoid the situation Where all activities 
fall into the category of simply finding meaningless inform-
ation. 
Chase has mentioned this: 
Skill in locating information desired on a map 
is not enough--the information must have meaning • 
••••• Exercises in map study make little contribution 
to the building of meaning in the pupil unless they 
bear some relation to the real problem.!if 
This failing can be avoided if, in the words of Dodge 
and Kirchwey: 
~uestions on maps should primarily be planned to 
make pupils think and to give them training in related 
topics and points. The difference between training 
the memory and training to think is the primary 
difference between the modern and the former methods 
of teaching geography.!2( 
~Carl Mapes, "Creative Map-Making in the Teaching of 
Historic-Geographical Units," Journal~ GeograpbY, 39:1561 
April, 1940. 
~orn, op. cit., P• 454-455. 
i' l:!fw. Linwood Chase, "Wartime Social Studies in the I' Elementary Schools," National Council for the Social Studies 
,; Curriculum Series, Number 3, Washington, Do C., 1943, P• 45-46. · 
, 15/Richard E. Dodge and Clara B. Kirohwey £r:lU1iing 
1 of Geog"'t'Rb! in Elemenlar! Schools, (New York: Ra c y 
rll!li C' ~Y-JT H'l.3-. P-=--~~~ 
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CHAPTER III 
PROCEDURE 
The first step considered in carrying out this study 
was the selection of the textbooks to be used in the analysis. 
The books chosen were those published by the same companies 
1 which published the books used by McLaughlin !( in his study 
of the references to maps found in the activity sections of 
fifth grade textbooks. In this way, a comparison of the 
results of these analyses Will show how the authors have 
increased either the number or the types of map activities 
in books for a higher grade level. The texts chosen were: 
=--=-=--- 1:_ 
A. McConnell, w. R., Geography of Lands Overseas. 
Chicago: Rand McNally and Company, 1946. 
B. Barrows, Harlan H., Parker, Edith Putnam, 
Sorenson, Clarence Woodrow, Old World Lands. 
New York: Silver Burdett Company, 1947. 
c. Atwood, Wallace w., and Thomas, Helen Goss, 
Nations Overseas. New York: Ginn and Company, 
1948. 
D. Bodley, G. R., and 
World Continents. 
Company, 1946. 
Thurston, E. L., The Old 
Syracuse: IroquoisPubHshing 
E. Carls, Norman, and Sorenson, Frank E., Neighbors 
Across the Seas. Philadelphia: The John C. 
Winston-company, 1950. 
!/Henry J. McLaughlin, "An Analysis of the References 
to Maps Found in the Activities in Fifth Grade Geography Text-
books," (unpublished Master's thesis, Boston University, 
Boston, 1951). 
:t --
Henceforth, these books will be referred to by letter 
only, instead of by title. 
The second step in the procedure concerned the points 
to be considered in analyzing the map references found in each 
activity section of each textbook. They were: 
1. The coloring of the maps in each book. 
2. The number of maps fOund in each book. 
3. The average number of pages of text per map. 
4. Activities which require the use of a globe. 
s. Activities which require the use of a single map. 
e. Activities which require the use of more than one 
map. 
7. Activities which require the use of outline maps • 
s. Activities which require the use of original maps. 
9. Activities which are concerned with the testing 
of map skills without using any particular map. 
Coloring 2f. Maps. The coloring of the maps was broken 
down into two categories, (1) maps in black and white, and 
(2) maps in colors other than black and white. The second 
category included all maps having one or more colors. 
Number of Maps • All of the maps in each text were 
counted. In oases where more than one map appeared on a 
single page, each was counted as an individual map. Maps 
which depicted a globe were also included in this tabulation. 
10 
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Number £!. Pages £f. ~ Per Map. In each textbook 
all of the pages other than the table of contents, the index, 
and reference facts, were counted. The average number of 
pages per map was then determined by dividing the total 
number of pages by the total number of maps. 
Activities Which Require ~ ~ of ! Globe. The 
activities in the activity sections of each textbook were 
examined regarding references to the use of a globe. In a 
case where the use of a globe was implied, the activity was 
listed as one which required the use of a globe. 
Examples: 
a. Where are you on the Earth? 
On a globe fin:i the meridian marked o. The numbers 
are usually marked along the equator on a globe. 
Turn the globe halfway around • Now you are looking 
at the Pacific Ocean. The Americas are toward the 
east. Asia is toward the west. Southeast of Asia 
a group of large islands and the continent of 
Australia almost cut off the Pacific from the Indian 
Ocean. At the north, Asia and North America almost 
meet • Far to the south lies the continent of 
Antarctica • 
b. You can answer the following questions by looking 
at a globe. 
1. What territory which belongs to the United 
States is a "next door neighbor" to a part of 
the Soviet Union? 
2. If you were to fly on the shortest possible 
route from your home to a place in the Soviet 
Union, across what large country would you fly? 
Over what ocean would you fly? 
3. Suppose that you wanted to fly from a place 
in the center of the United States to one of the 
ll 
----:1=-
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following countries: the Soviet Union, Japan, 
China, or Great Britain. In which one of these 
four countries could you find land that is near-
est to the center of the United States? 
c. Geography on a Globe. 
If you were to draw a hemisphere map with France 
at the center, it would include most of the land in 
the world. You can prove this for yourself by using 
a globe. Cut a curve in a piece of cardboard to fit 
exactly around the globe. With its center on France 
turn it around slowly. It will pass over exactly one 
hemisphere. What land areas are left outside? 
Select a few important cities on your globe, one 
or two on each continent. Measure great-circle 
distances from your own home to the same cities. 
How many of the cities are nearer to Paris than to 
your own home? 
What advantage does location at the center of 
the land hemisphere give to France? or course, all 
of industrial western Europe is so near the center 
that it shares the same advantage. 
Activities Which Require the ~ of !. Single Map. The 
activities were examined to determine whether a single map 
was needed to solve the problem. If use of a single map was 
implied, the activity was recorded as one requiring the use 
of a single map. In the majority of direct references, the 
page was definitely stated as to where the map involved might 
be found. 
Examples: 
a. Choose two important cities in western Europe. 
Choose two cities in southern or southeastern Asia. 
Show on the map in Figure 5 which route a person 
probably would follow in traveling from each European 
city to each Asiatic city which you chose. How does 
this explain the meaning of the words "bridge-lands"? 
Using the map on page 62, 
• 
-- - ~~ 
- --=- ==---c:=-=-====o-____ . ---~--~.,--·--==-- -- ------ ----
1. Name' three peninsulas of the Mediterranean 
region. 
2. Find two navigable rivers. 
--.- =----=T-:-:. 
3. Find the mountain ranges of this region. Name 
two of them. 
4. Name the countries which border the Mediterranean 
Sea. 
Co Something to doo 
1. Turn to the map on pages 378-379 and tell 
what European people first explored the coast of 
Africa. How does the location of their home 
country help to explain their explorations along 
the African coast? 
2. Trace the route of Vasco da Gama, the 
Portuguese sea captain who first found the route 
around Africa to India in 1497-1498. 
3. Study the routes of exploration in southern 
and central Africa by Livingstone and Stanley. 
How many years after Vasco da Gama made his voyage 
did Livingstone begin his explorations in Africa? 
Why were the coasts of Africa well known long 
before the interior was explored? 
Activities Which Require the ~ ~ More ~ One Map. 
Many activities require the use of more than one map in solving:' 
a problem. If an activity gave directions for locating places 
or finding information and ei~her directly mentioned two or 
more maps or implied the use of more than one map, it was 
placed in this category. 
Examples: 
a. If you turn to the relief map on page 60, you will 
find that industrial western Europe inclUdes part of 
the Great Lowland Plain extending across the northern 
part of Europe. In the Netherlands and Belgium it 
is narrow, but both east and west of these countries 
13 
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it gradually widens. What does the map on pages 58-59 
tell you about the altitude of this region in western 
Europe? In what direction does the Great Lowland 
Plain slope in industrial western Europe? You will 
be able to answer this question by tracing the rivers 
in the direction in which they flow. 
bo Look at the maps on page 17 and Plate XIII. Have 
a class discussion on the map legends and symbols 
before you answer the following questions. 
1. To what parts of Britain would you go to see 
mountains or highlands. 
2. Where would you find the highest British 
mountains? How high are they? 
3. To what part of Britain would you go to see 
the largest plain or lowland? 
4. According to the map on page 17, how do the 
people use most of the land of "Highland Britain"? 
5. How do they use the best land of "Lowland 
Britain"? 
c. What can you tell about the northwestern corner 
of England from the maps in Figures 17 and 18? Would 
you expect it to be settled as thickly as the south-
eastern corner, or notf Why? 
Activities Which Reguire ~ Use of Outline Maps. This i 
type of activity was easily classified, since the word 11 outline1~ 
appeared in each activity which was so classified. These 
included activities which require the drawing of outline maps 
or filling in places on such maps. 
Examples: 
a. 1. On an outline map showing North and South 
America, draw and name all of the largest and most 
important rivers. Toward what ocean does each flow? 
2. Study the maps, Plates V and XII, to find 
the Great Continental Divide. This is the ridge of 
I 
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uplands or mountains on one side of which the rivers 
flow into the Atlantic (or into the Arctic). On your 
,map draw a heavy dash line along the Great Continental 
·Divide from Alaska to the southern tip of South America •. • 
On the map key show what the line means. Which side · 
of the Continental Divide has the most lowlands? 
3. Place a dot on the 
your home town is located. 
Locate and name on the map 
city in your state. 
map showing about where 
Name it on the map. 
an important "front door" 
• 
b. The British Isles contain more than five thousand 
islands, but there are only two large islands in the 
group--Great Britain and Ireland. Great Britain is 
made up of England, Wales, and Scotland. Ireland bas 
two parts. One is called Ireland, like the island. 
The other is Northern Island. 
On an outline map of Europe show the boundary of 
each of the above areas in redo Label each of the 
areas am color them lightly. Find the Rhine River 
on the map on pages 58-59. It flows out of the Lake 
of Constance, along the northern boundary of 
Switzerland, then northward and westward until it 
enters the sea at Rotterdam. Draw the river in blue 
on the outline map and print the name as it is on 
the physical-political map. 
c. On an outline map of Europe, print the name of 
each of the following countries: Norway, Sweden, 
Denmark, Finland, Iceland. Refer to the physical-
political map on pages ll2-ll3 to tell to which of 
the Scandinavian countries the Faeroes belong. Print 
the name of these islands on your outline map. Now 
color the part of the map that shows Scandinavian 
Europe. 
Activities Which Require ~ ~ £! Original Maps. 
These include activities which require the student to draw an 
original map, or which require the use of an original map in 
order to complete the activity. All activities were examined 
in order to determine whether an original map was needed. 
Examples: 
15 
a. On the map of the British Empire which you are 
making color the British dominions in Asia red and 
the other British lands in Asia pink. Use tbe map 
on pages 44-45 as a help. 
bo On the map you have just made, outline in color 
the parts of Africa that have more than 40 inches of 
rain in a year. Tbe world rainfall map, you will 
remember, 1s on pages 12-13. In the same color, draw 
a broken or dotted line around the regions that have 
less than 10 inches of rain. 
c • The group 110rking on the social environment will 
collect information on the number of people in your 
community, where they live, and tbe things they have 
built or made. Making a map of your community is a 
good way to record your information. In drawing the 
map, you may use road maps, railway maps, and any 
other maps that are helpful. 
Activities Which !!! Concerned ~ ~ Testing ~ Map 
Skills. The directions given in this type of activity 
intimate that a certain type of map skill is necessary to 
successfully complete tbe avtivity. 
EXamples: 
a. How could a shipment go by water from Italy to 
England without going through the strait of Gibraltar? 
What is the advantage of this to Italy? To England? 
To France? 
bo Find the Tropic of Cancer where it crosses south-
western Asia. If you were in the southern part of 
Arabia, would the sun ever be directly overhead at 
noon? What kind of summers would you find there? 
In the southernmost part of Arabia, will noonday 
shadows fall toward the north or south on June 22? 
Why? In what direction will noonday shadows fall 
on the same day at tbe same time in northern Arabia? 
c. Name the bodies of water touching Eastern Europe. 
Which of tbe seas is best situated for trade? Which 
of tbe countries of Eastern Europe is best situated 
to take advantage of this important sea? 
16 
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Kinds .2f Activities. When analyzing the map activities 
in the textbooks used in this study, each activity was carefull~ 
examined in order to determine its exact classification. The 
following categories, identical with those used by McLaughlin 
gl in his study of fifth grade textbooks, were used when 
classifying the exercises found in activities sections of 
the books. 
1. References to industrial areas. 
2. Indicating areas of natural resources and 
vegetation. 
3. Emphasis on product areas. 
4. Describing product routes. 
5. References to population. 
6. Defining growing season. 
7. Describing rainfall. 
a. Emphasis on the location and characteristics of 
cities or geographic areas. 
9. Describing the relative size of areas. 
10. Checking air routes. 
11. Discussing the shortest distance between points. 
12. Measuring by polar projection. 
13. Coloring the outline areas of maps. 
14. Emphasis on explaining or answering questions. 
g/McLaughlin, loc • cit. 
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below: 
15. Estimating differences. 
l6e Comparing geographic terms. 
17. Measuring by map scale. 
18. Deductions from map study. 
19. Tracing routes. 
20. Indicating altitude by color. 
21. Locating by parallels and meridians. 
Examples of the above types of activities are listed 
1. References !£ industrial areas. 
a. On the map on pages 154-155 find the Central 
Plateau of France and the Rhone-Saone Valley. 
What do you find in the plateau which suggests 
there may be industrial centers there? 
b. Describe from the map the location of a 
woolen manufacturing section; a cotton manufactur-
ing section; a sheep-raising section; deposits of 
coal. 
2. Indicating areas of natural resources. 
a. According to the map above, where are the 
two leading coal mining sections of the Soviet 
Union? Where are other important Soviet coal-
mining areas? 
3. Emphasis ~ product areas. 
a. 1. Which of the chief exports of Australia 
are animal products? On the map, page 367 1 find 
the animals that furnish these products. 
2. According to the map, 1h ere are most of 
the sheep raised? Most of the beef cattle? 
Which are raised in regions with more rainfall? 
Which are raised in the tropical lands of 
northern Australia? 
18 
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b. Each product in List 1 below is an important 
export from one of the French parts of Africa 
named in List 2. The numbers in parentheses tell 
how many of the products come from each place. 
Match the products and the places correctly. 
(The maps on pages 170-171 and 175 may help you.) 
List l 
cacao 
cattle hides 
cotton 
dates 
graphite 
palm oil 
peanuts 
4. Describing product routes. 
List 2 
Sahara Desert (l) 
French Sudan (2) 
French Guinea Coast (2) 
Madagascar (2) 
a. Trace a shipment of grain from Russia to France ,' 
through Odessa. 
b. From your map on page 132, trace the route 
that a shipment of kola nuts would take from Sierra 
Leone to Kano. 
c. Using the. map on page 66, trace two routes by 
which a shipment of silk might be sent from 
Canton, China, to England. 
5. References ~ population. 
a. Most of Mediterranean Europe is made up of 
highlands. Turn to the population map on pages 
18-19 and notice that the density of population 
in Mediterranean Europe varies from place to 
place. 
b. Turn to the population map, pages 18-19, to 
find what parts of southwestern Asia are most 
densely populated. Which country has most people? 
What parts of southwestern Asia have very few 
people? 
6. Defining .J:h! growing season. 
a. Find western Europe on the map on pages 14-15. 
Is the growing season long enough for many kinds 
of crops? 
b. Find Scandinavian Europe on the map on pages 
14-15. How long is the growing season in the 
-- ·-'1:-
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area where most of the people live? As you know, 
the two things that influence the length of the 
growing season most are latitude and altitude. 
How do you explain the short growing season in 
most of northern Scandinavia? How do you explain 
the short growing season along the boundary between 
Norway and Sweden? 
7. Describing rainfall. 
a. In your study of the Americas you learned 
that lands with less than 10 inches of rainfall 
a year are described as arid; lands with from 10 
to 20 inches as semi-arid; and lands with more 
than 20 inches as humid. Where in Africa do 
you find a large region which is arid? What great 
desert is located there? 
b. Refer to the map on pages 12-13. Compare it 
with the population map on pages 18-19. How much 
rainfall is there in the more thickly settled 
parts of Scandinavian Europe? Find an area with 
heavy rainfall and sparse population. How do 
you explain the heavy rainfall of this area? 
8. Emphasis ~ finding cities and other locations. 
a. Use the map on pages 154-155 to prove that 
1. ~1 but one of the capital cities of 
central Europe are on navigable waterways. 
2. The five leading ports of central Europe 
are at the mouths of navigable waterways. 
b. Begin your study of the Low Countries by using 
the maps on pages 24-25 and ~70-171 to answer 
these questions • 
1. What sea do the Low Countries border? 
2. Which one has the longer coast line? 
3. In which one is the mouth of the river 
Rhine? 
4. What large colony in Africa belongs to 
the Belgians? 
I, 
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5. What islands of southeast Asia belong 
mostly to the Dutch, or Netherlands? 
9. Describing ~ relative !1!! ~ areas. 
a. Using the map in Figure 117, show what area 
is South China, what area is North China. 
b. Using Figure 5, compare the size of China 
with the size of Russia. Is China as a whole 
more thickly peopled than Russia? How do you 
know this? 
10. Checking !!!: routes. 
a. Consult the map to the left and make a list 
of the six cities in &rica south of the Sahara 
which are the most important air route centers. 
As you learn more about Africa, decide why those 
cities have become great air route centers. 
b. Below are some examples of air age map facts. 
You can prove them for yourself by using maps 
(or better still by using a globe). 
1. The southernmost tip of Great Britain 
is a little farther north than the northern-
most part of the United States. 
2. The air distance from London to Rio de 
Janiero, Brazil, is about the same as from 
London to Capetown, South Africa. 
3. The place on the earth exactly opposite 
the British Isles is in the South Pacific 
Ocean, very near New Zealand. 
11. Describing ~ shortest distance between points. 
a. On a globe measure with a piece of string the 
shortest distance between: 
a. Seattle aDd Sydney 
bo San Francisco and Tokyo 
c. Los Angeles and Manila 
d. Los Angeles and Singapore 
e. Panama canal and Vladivostok 
b. Use a globe to answer the following questions. 
21 
- A 
What is the great-circle distance from New York 
to Dakar in Africa? New York to Cairo? New York 
to Capetown? 
12. Measuring ~ polar projection. 
a. Trace on a globe or a polar map the route 
that an airplane might follow in going from San 
Francisco to Moscow. Notice how near the North 
Pole this route passes. Of course you know that 
air planes do not fly northward all the way on 
the route you have traced. 
b. Using the polar map on page 264, measure the 
distance between any two meridians. Do the same 
thing on a globe. Notice how the meridians move 
together as they draw nearer to the pole. 
13. Coloring outline areas £t maps. 
a. Take the outline map of Asia on which you 
have printed the names of the countries of south-
western Asia and add the name of the Soviet Union 
in the right place. Now color the area included 
in the Soviet Union. 
b. You can make a map that will show clearly 
that most people of Western Europe live near the 
sea. On an outline map of Europe that bas a 
scale of miles, measure distances from the sea-
coasts and color medium blue all land that is 
within 150 miles of a seacoast. (Disregard the 
Caspian Sea because ships cannot go from it to 
the ocean.) Then color light blue all other land 
that is within 300 miles of a seacoast. 
c. On an outline map or Africa color all the 
lands of the British Empire in red. Then color 
all the French lands in purple. Keep this map 
and add to it as you study the colonies of other 
European countries in Africa. 
14. Emphasis ,5!!! axplaining .2!: answering questions. 
a. As far as travel is concerned, Norway and 
Sweden might almost as well be on an island. 
Use the maps in Figures 5 and 60 in explaining 
why. 
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b. Look at the rainfall map of Australia. Then 
tell one reason wqy most Australian cities are 
on or near the coast. 
c. Do you think the great width of the Soviet 
Union is an advantage or a disadvantage? About 
how far north of the equator is Vladivostok? 
To what parts of the country is it connected by 
rail? Although Vladivostok is at the southern 
end of the Pacific coast of the Soviet Union, 
its harbor is often clogged with ice. Follow 
the coast line northward from Vladivostok to 
the Arctic Ocean. Does the map show any other 
towns along this coast? Are they large or small? 
Where is the greater number? Would you expect 
them to have much or little traffic? Perhaps 
you can give two reasons for your answer. 
15. Major emphasis ~estimating distances. 
a. When it is noon in New York City, what is the 
time in Singapore? About how many degrees apart 
are these two cities? You will need to use the 
globe or the world map in answering this question. 
b. Turn to the map on page 33 and find the Solo-
mon Islands, northeast of Australia. In what 
direction are they from New Guinea? Farther out 
in the South Pacific are the Samoa Islands. 
About how far are these islands from Australia? 
c. Determine the approximate length and width in 
miles of the Iberian peninsula. 
16. Comparing geographical terms. 
a. Compare France and Britain for farming. 
1. Which country has more area? more 
population? Which has greater density of 
population? How does this help you to under-
stand why the French farmers can produce most 
of the food France needs. 
2 • Look at plate XIII and learn whether 
France or Britain has more lowland area. 
Look now at the Human Use Map (pagel7). 
Does it show that France or Britain has 
more farm land? Are the farms mostly in 
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lowland or highland areas? How are important 
highlands used in both countries? 
b. Find on the world map on page 66 the sections 
of the east and west coasts of the United States 
that correspond in latitude with Honshu. Compare 
the location of Japan with that of the British 
Isles, with regard to parallels. 
c. Turn to the world map on pages 10-11. Lay a 
sheet of paper straight across the map with the 
upper edge along the southern boundary of Canada. 
About how much of the Soviet Union is north of 
the United States. How much of the Soviet Union is 
in about the same latitude as the United States? 
Would you say that most of the Soviet Union lies in 
the high, low, or middle latitudes. 
17. Measuring £r map scale. 
a. Turn back to the map on pages 166-167 and find 
the part of Europe that is closest to Africa. 
How far apart are the continents at the nearest 
place? Is any part of Africa farther north than 
parts of Europe? 
b. Using the map on page 168, measure the length 
and width in degrees and miles of the lowland 
plains of India. 
c. Find between what parallels and meridians 
Belgium lies. Measure the greatest north-south 
and east-west distances of Belgium in degrees 
and miles. 
18. Deductions ~ map study. 
a. Use Figure 5 and Figure 60 in explaining 
why Russia is interested in the islands in the 
Aegean Sea. 
b. Suppose the Alps extended in a north-south 
direction at the western edge of central Europe 
instead of an east-west direction. How would 
such a change in the mountains affect the rain-
fall of central Europe? Check your answer by 
looking at the distribution of rainfall in 
Yugoslavia. 
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c • Which of the Mediterranean countries has the 
moat lowlandt Now look at the population map 
on pages 18-19 to see which of the peninsulas 
is the moat thickly settled. What relation do 
you see between land surface and density of 
population? 
19. Tracing routes. 
a. Using the map on page 66, trace the route 
from Bombay to London by way of the Suez canal 
and the Mediterranean. 
b. There is a famous railroad that runs from 
Berlin through Prague, Vienna, Budapest, and 
Istanbul to Baghdad. Trace this route on a map. 
Does this route follow valleys and plains or is 
it mostly a mountainous routet Why is it an 
important route? 
20. Indicating altitude ~ color. 
a. 1. What range of old worn down mountains do 
you find in England t 2. In what part of England 
are these mountains? 3. How should you describe 
the rest of England? 4. Is Wales chiefly an 
upland or a lowland country? 
b. Use the physical-political map to find the 
areas that are more than 1,000 feet high. What 
do the color symbols on this map show you about 
the different altitudes in these highlands? 
About what is the altitude of most of them? On 
your outline map show by means of slanting lines 
the part of each country that is more than 1,000 
feet high. Which country of industrial western 
Europe has no highlands t 
21. Locating ~parallels ~meridians. 
a. In an east-west direction, the Soviet Union 
extends through nearly 170 degrees of longitude. 
Find the 0° meridian on the map on pages 28-29. 
Now find the meridian of 30° east longitude. 
Follow it through the western part of the Soviet 
Union. What city in the Soviet Union is near 
the line of 30° east longitude? Now find the 
meridian of 1300 east longitude. What Soviet 
city on the Pacific coast is on this line? 
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be Describe the location, with reference to 
parallels and meridians. of North Cape, Trondhjem, 
Stockholm, and the Lofoten islands. 
c. Using the map on page 62, locate with reference 
to parallels and meridians Rome and Milan. How 
does the latitude of Milan compare with that of 
Montreal. Canada? 
When analyzing the activities it was found that many 
of them included more than one of the types mentioned. An 
example of this type of activity is illustrated in the follow-
ing: 
Look at the map on pages 18-19. Notice that some 
areas are very densely settled and others very sparsely 
settled. What parts of eastern Asia are most densely 
settled? Are most of the densely settled areas high-
lands or lowlands? Where do the fewest people live? 
Do these lands have much rain? Compare the lengths 
of the growing seasons in the highlands and in the 
lowlands.y 
The activity in this illustration was first classi-
fied as one requiring the use of single map. Regarding the 
various sub-classifications, however, it is apparent that this 
activity must be listed under several. Population, altitude 
by color, rainfall, and growing season classifications are 
all included in this one activity. In each case the various 
types were recorded under their respective headings. 
yw. R. McConnell, Geography ~ Lands Overseas. 
(Chicago: Rand McNally and Company, 1946), p. 269. 
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CHAPTER IV 
ANALYSIS OF DATA 
This study bas been designed as an analysis of five 
sixth-grade geography textbooks in order to determine the 
number and kinds of map activities which are found in the 
activities sections of those textbooks. The plan for this 
analysis has been outlined in Chapter III. 
The material in each of the textbooks used was 
concerned with Eurasia, Africa, Australia and Oceania. 
Tables I and II show the number and color of the 
maps in the five textbooks. The next two tables, III and IV, 
show the distribution of the six major classifications of 
activities. These major classifications are as follows: use 
of a globe, use of one map, use of more than one map, use of 
outline maps, use of original maps, and use of map skills. 
The series of Tables V through X show the distribution of 
the twenty-one different types of activities which are 
classified under the six major categories. It was found that 
not all the kinds of activities, either major or minor, were 
found in each textbook. 
A similar study was carried on by McLaughlin 1/ which 
concerned the map activities found in five fifth grade 
geography textbooks. The two studies provide the reader with 
!/McLaughlin, loc. cit. 
the opportunity to gather a more comprehensive picture of the 
use of map activities which appear in the activity sections 
of five textbook series. 
TABLE I 
THE TOTAL NUMBER OF PAGES, TOTAL NUMBER OF MAPS, 
AND TEE AVERAGE NUMBER OF PAGES OF TEXT PER MAP 
FOUND IN FIVE SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
Textbook Number of Pages Number of Maps Number of Pages 
of Text. of Te,xt Per .Map 
A 363 88 4.1 
B 333 39 8.5 
c 381 96 4.0 
D 249 44 5.7 
E 408 90 4.5 
Average 346.8 71.4 
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Table I shows that there was a total of 357 maps, ar 
an average of seventy-one and four tenths maps in the five 
texts. Every single map in each of the textbooks was counted. 
Textbook C contained the most maps with ninety-six, while 
Textbook B had the fewest with thirty-nine. Textbook A 
contained eighty-eight maps, Textbook D had forty-four, and 
Textbook E contained ninety, the second largest number. 
The average number of pages of text was found to be 
346.8 for the five books, and, dividing this by the average 
number of maps, it was found that an average of 5.4 pages of 
text per map resulted. Textbook C, with 381 pages and ninety-
six maps, contained the lowest average number of pages of 
text per map--4.0. Textbook B, having only thirty-nine maps, 
and 333 pages of text, has the highest average number of pages 
of text--8.5 pages per map. Textbook E has 408 pages of text, 
more than any other book. Since there are ninety maps in this 
book, it was found that there was an average of 4.1 of text 
per map. Textbook D has the fewest number of pages--249, 
with forty-four maps, for an average of 5.7 pages of text per 
map. The final book, Textbook A contained eighty-eight maps 
with 363 pages, making an average of 4.1 pages of text p~ 
map. 
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TABLE II 
NUMERICAL DISTRIBUTION OF MAPS FOUND IN 
FIVE SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
ACCORDING TO COLOR 
B c D E 
Black and White 
Other than Black 
69 25 76 11 59 
and White 19 14 20 33 31 
Total 88 39 96 44 90 
30 
TOTAL 
240 
117 
357 
Table II concerns the data on the coloring of the 
maps in the textbooks examined. The maps in each text were 
counted and then tabulated according to their color. Black 
and white maps were in one category, while the other category 
included all maps containing a color other than, or in 
addition to, black and white. 
It was found that the black and white maps outnumbered 
all maps containing any other color. Of a total of 357 maps, 
240 were black and white while 117 were colored. Of the total 
then, 32.8 per cent of the maps were colored. 
Textbook C contained seventy-six black and white maps 
and twenty maps in colors other than black and white for a 
total of ninety-six maps in all. This total was approximately 
twenty-seven per cent of the total number of maps found in the 
five books. Of the ninety maps in Textbook E, fifty-nine 
were black and white while thirty-one were in color. Textbook· 
D had the lone reverse ratio, among the books used, with only 
eleven black and white maps as compared to thirty-three maps 
in colors other than, or in addition to, black and white. 
It might be noted here that all of the colored maps in Text-
book D were in addition to black and white, since there was 
not one completely colored map in the book. There were 
eighty-eight maps in Textbook A, sixty-nine of which were 
black and white, with the remaining nineteen being in color. 
Textbook B contained the lowest number of maps--thirty-nine. 
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Twenty-five of these were black and white, while the remaining 
fourteen were in colors other than, or in addition to, black 
and white. 
TABLE III 
NUMERICAL DISTRIBUTION OF MAP ACTIVITIES WHICH 
REQUIRE THE USE OF A GLOBE, ONE MAP 1 OR MORE THAN ONE MAP FOUND IN FIVE SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
Textbook 
A 
B 
c 
D 
E 
Use of Globe 
23 
1 
6 
One Map 
154 
50 
168 
82 
46 
More Than One Map 
50 
19 
21 
7 
6 
Table III shows the numerical distribution of map 
activities which require the use of a globe, one map, or more 
than one map found in five sixth-grade geography textbooks. 
The basis on which this table was constructed is explained 
in Chapter III. 
Only three of the textbooks contained activities 
which require the use of a globe. Textbook A was found to 
contain the greatest number of these activities with a total 
of twenty-three. Textbook B had one such activity, while 
Textbook E bad six. There was no reference to an activity 
requiring the use of a globe in the activity sections of 
either Textbook C or Textbook D. However, this does not 
necessarily mean that neither of these textbooks contain any 
reference whatsoever to a globe. There perhaps were refer-
,, ences to a globe made in the running text of these books. 
It was found that Textbook C contained the largest 
number of activities which require the use of a single map 
with a total of 168. Textbook A was close behind with 154 
one-map activities. The others were as follows: Textbook D 
had eighty-two such activities, Textbook B bad fifty, and 
Textbook E bad forty-six. This type of activity was by far 
the most popular in each of the textbooks. 
Textbook A contained fifty activities requiring the 
use of more than one map, while Textbook E had only six 
activities falling into that category. In between the two 
=c- c· --- -::t= -_ _:_-
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were Textbook C with twenty-one such activities, Textbook B 
with nineteen, and Textbook D with seven. 
TABU: IV 
NUMERICAL DISTRIBUTION OF YAP ACTIVITIES WHICH 
REQUIRE THE USE OF OUTLINE MAPS, ORIGINAL MAPS, AND 
YAP SKILLS WITHOUT MAPS FOUND IN FIVE SIXTH-GRADE 
GEOGRAPHY TEXTBOOKS 
Textbook Use of Use of Use of Map 
Outline Maps Original Maps Skills 
A :32 4 12 
B :32 
c :3 6 25 
D 7 
E 10 1 2 
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Table IV shows the distribution of the map activities 
which require the use of outline maps, original maps, and map 
skills without the use of maps, found in five sixth-grade 
geography textbooks. 
Of the forty-six activities concerned with the use of 
outline maps which appeared in the five books, Textbook a 
contained a total of thrity-two. Textbook E contained ten 
such activities while there were three references to the use 
of outline maps in Textbook c. Textbooks B and D did not 
contain any references to such activities. 
Textbook C had six references to the use of original 
maps in its activity sections. Textbook A had four such 
references, and there was a single reference to original maps 
made in Textbook E. Neither Textbook B nor Textbook D 
contained any activities which require the use of original 
maps. 
Regarding the use of map skills without using a map, 
the greatest number of such activities appeared in Textbook B, 
which contained thirty-two. Textbook C had twenty-five of 
these activities, Textbook A had twelve, Textbook D had seven, 
and Textbook E contained only two activities concerned with 
the use of map skills without the use of maps. 
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TABLE V 
NUMERICAL DISTRIBUTION OF KINDS OF ACTIVITlES WHICH 
REQUIRE THE USE OF A GLOBE FOUND IN FIVE SIXTH-GRADE 
GEOGRAPHY TEXTBOOKS 
A B c D 
Industrial Areas 
Natural Resources 
Product Areas 
Product Routes 1 
Population 
Growing Season 
, Rainfall 
Locating Cities and Areas 6 
Relative Size of Area 1 
Air Routes 5 
Distance Between Points 5 
Polar Projection 7 
Coloring Areas 
Explaining Questions 5 
Estimating Distances 3 
Comparing 4 
Measuring by Scale 3 
Deductions from Study 1 
Tracing 2 
Altitude by Color 
Parallels and Meridians 8 
E 
5 
3 
2 
1 
1 
1 
1 
Total 50 1 14 
---- --~-- t 
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Table V shows the numerical distribution of the kinds 
of activities which require the use of a globe found in five 
sixth-grade geography textbooks. Chapter III explains in 
detail the basis on which this and the five ensuing tables 
were constructed. 
As has been mentioned, some of the globe references 
contained more than one type of activity and in this table 
these were counted separately and placed under each respective 
heading. The proportion of activities in the second tabulation! 
was about two to one over the original one in which no sub-
categories were used. This is illustrated in tables III and 
v. Table III shows a total of thirty activities which require 
the use of a globe were found in the five textbooks. Table V 
shows that when subdivided into the minor categories, there 
were sixty-five such references. 
Of these sixty-five, Textbook A contained fifty of the 
various types of activities. Textbook E had fourteen such 
activities and Textbook B contained only one. As was mentione<Ji~ 
there were no globe activities found in Textbooks C and D. 
The activity used most with a globe was locating cities 
or other areas. There were eleven such references. There 
were eight references to three different types of activities; 
namely: air routes, polar projection,snd locating by parallelsi 
ani meridians. 
It is noted that of the twenty-one activities listed, 
thirteen were used with regard to the use of a globe. 
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TABLE VI 
NUMERICAL DISTRIBUTION OF KINDS OF ACTIVITIES WHICH 
REQ.UIRE THE USE OF ONE MAP FOUND IN FIVE SIXTH-GRADE 
GEOGRAPHY TEXTBOOKS 
A B c D 
Industrial Areas 2 4 1 
Natural Resources 10 6 3 2 
Product Areas 6 2 2 
Product Routes 6 2 2 13 
Population 26 7 12 
Growing Season 14 
Rainfall 15 2 8 
Locating Cities and Areas 102 18 93 69 
Relative Size of Area 2 
Air Routes 1 
Distance Between Points 
Polar Projection 1 
Coloring Areas 1 
Explaining Questions 19 3 14 4 
Estimating Distances 10 
Comparing 12 1 5 7 
Measuring by Scale 3 10 
Deductions from Study 17 14 7 2 
Tracing 11 6 5 11 
Altitude by Color 16 8 14 
Parallels and Meridians 22 2 2 24 
Total 291 76 169 145 
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E 
1 
9 
7 
1 
26 
5 
11 
2 
3 
8 
5 
4 
1 
83 
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Table VI shows the distribution of the kinds of 
activities which require the use of a globe found in five 
sixth grade geography textbooks. 
As cited previously, this type of activity was easily 
the most popular and had the largest number in each textbook. 
The activity of locating cities and other areas was the most 
often used minor category. There was a total of 308 such 
activities noted. 102 of these were in Textbook A, with 
Textbook C close behind with ninety-three. Textbook D had 
sixty-nine such references, Textbook E had twenty-six, and 
Textbook B had eighteen. 
Two different activities, explaining questions, and 
locating by parallels and meridians, each had fifty-one refer-
ences among the five books. Deductions from study had forty-
eight and population had forty-five references. The last is 
notable, since two of the texts, D and E, had no population 
references. There were seven of these minor categories which 
, were common to all five books. Four have been mentioned, 
and the others are natural resources, comparing geographical 
terms, and tracing. 
There was a total of 764 references contained in the 
:i five books. Textbook A had 291 of these, Textbook C had 169, 
~ ' and Textbook D contained 145. There was a considerable drop 
then, down to Textbook E with eighty-three, and finally, 
Textbook B with seventy-six. 
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TABLE VII 
NUMERICAL DISTRIBUTION OF KINDS OF ACTIVITIES 
WHICH REQ.UIRE THE USE OF MORE THAN ONE MAP FOUND 
IN FIVE SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
A B c D 
Industrial Areas 2 
Natural Resources--vegetation 14 1 1 
Product Areas 1 
Product Routes 1 2 
Population 20 4 2 
Growing Season 6 
Rainfall 2:3 :3 4 
Locating Cities 1:3 :3 11 4 
Relative Size of Area 
Air Routes 1 
Distance Between Points 
Polar Projection 
Coloring Areas 
Explaining Questions 6 2 4 
Estimating Distances 1 
Comparing 8 2 1 1 
Measuring by Scale 1 1 
Deductions from Study 4 7 4 
Tracing 2 1 
Altitude by Color 1:3 :3 :3 
Parallels and Meridians 5 5 
Total 119 28 29 14 
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Table VII shows the distribution of the kinds of 
activities which require the use of more than one map to 
solve the activity, found in five sixth-grade geography 
textbooks. 
This type of activity is much more difficult than the 
activity which requires the use of a single map. It serves 
the very good purpose of requiring the pupils to use various 
sources when they are seeking information. The comparison 
between the activities in the sixth-grade texts and those in 
fifth-grade texts which appear in Tables XIII and XIV show 
that there was a great increase in this type of activity in 
the books of the higher level. 
The total number of this type activity in the five 
books was 198. Of this number, Textbook A had 119, a much 
greater number than any of the other books contained. Text-
books C and B had twenty-nine and twenty-eight references 
respectively, while Textbook D contained fourteen, with Text-
book E having but eight such references. 
There was a total of thrity-four activities pertaining 
to rainfall included in the five books. This was the largest 
number of any activity. Textbook A contained twenty-three 
of these activities, which was the greatest number of any 
specific kind found in any one textbook. The other most 
popular types of activities among the five books were locating ;I 
cities and areas, which bad thirty-one references, population i! 
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with twenty-six references and altitude by color with twenty-
two references. Of the twenty-one kinds of activities, 
seventeen were represented in the tabulation. 
T.i\BLE VIII 
NUMERICAL DISTRIBUTION OF KINDS OF ACTIVITIES 
WHICH REQ.UIRE THE USE OF OUTLINE MAPS FOUND IN FIVE 
SIXTH GRADE GEOGRAPHY TEXTBOOKS 
B c D 
Industrial Areas 2 
Natural Resources 3 
Product Areas 4 
Product Routes 
Population 2 
Growing Season 3 
Rainfall 4 
Locating Cities and Areas 18 l 
Relative Size of Area 
Air Routes l 
Distance Between Points 
Polar Projection 
Coloring Areas 24 3 
Explaining ~uestions 
Estimating Distances 
Comparing 
Measuring by Scale 
Deductions from Study 2 
Tracing 
Altitude by Color l 
Parallels and Meridians 
Total 64 4 
E 
5 
9 
1 
6 
l 
l 
l 
24 
42 
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Table VIII shows the distribution of the kinds of 
activities which require the use of outline maps found in 
five sixth-grade geography textbooks. 
Textbook A was again found to be the leader, this 
time having sixty-four of the ninety-two references which 
were made to the use of outline maps. Textbook E contained 
twenty-four such references, while the remaining four were 
found in Textbook C. It is notable that Textbooks Band D 
contained no such references. 
The activity consisting in coloring areas was the 
most popular, with thirty-three references, and locating 
cities and other geographic areas had twenty-eight references 
in the three books. These two types of activities appeared 
in all three textbooks, and it seems strange that Textbooks 
A and E did not share any of the other types of activities. 
There were nine other separate activities referred to in 
Textbook A, and five others in Textbook E, yet none of them 
coincide. 
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TABLE IX 
NUMERICAL DISTRIBUTION OF KINDS OF ACTIVITIES WHICH 
RE~UIRE THE USE OF ORIGINAL MAPS AS FOUND IN FIVE 
SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
A B c D 
Industrial Areas 
Natural Resources 
Product Areas 
Product Routes 
Population 
Growing Season 
Rainfall 
Locating Cities and Areas 1 
Relative Size of Area 
Air Routes 
Distance Between Points 
Polar Projection 
Coloring Areas 4 6 
Explaining ~uestions 1 
Estimating Distances 
Comparing 
Measuring by Scale 
Deductions from Study 
Tracing 
Altitude By Color 1 
Parallels and Meridians 
Total 6 7 
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Table IX shows the numerical distribution of the kinds I 
of activities which require the use of original maps found 
in five sixth-grade geography textbooks. 
Again it is seen that just three of the texts used 
contained any reference to activities which require the use 
of an original map. Textbooks B and D did not contain any 
references to such activities. Textbook Chad seven refer-
ences to the use of activities regarding original maps. Text-
book A had six such references, and there were two in Text-
book E. 
Of the total of fifteen reference,s made in all five 
books, ten pertained to coloring areas. Six of these were 
in Textbook c, and the other four in Textbook A. The remain-
ing five were divided among locating cities and other areas 
with two, explaining questions, also with two, and altitude 
by color, with a single reference. Only four out of a 
possible twenty-one categories were represented in the entire 
table. 
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TABLE X 
NUMERICAL DISTRIBUTION OF KINDS OF ACTIVITIES WHICH 
REQUIRE THE USE OF MAP SKILLS WITHOUT THE USE OF 
MAPS FOUND IN FIVE SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
B c D 
Industrial Areas 1 
Natural Resources 6 
Product Areas 2 
Product Routes 6 7 1 
Population 5 1 
Growing Season 2 2 
Rainfall 3 1 
Locating Cities and Areas 6 10 4 
Relative Size of Area 
Air Routes 4 1 
Distance Between Points 
Polar Projection 2 
Coloring Areas 
Explaining Questions 6 3 5 3 
Estimating Distances 2 
Comparing 3 1 
Measuring by Scale 
Deductions from Study 6 3 
Tracing 
Altitude by Color 4 
Parallas and Meridians 1 4 1 2 
Total 20 52 28 11 
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Table X shows the distribution of the kinds of activi-
ties which require the use of map skills which were found in 
five sixth-grade geography textbooks. 
It is seen that there was a total of 115 references 
to such activities in the five books used in this analysis. 
Textbook B contained fifty-two of these references, by far 
the largest number. It may be noted that while this text did 
not include any activities which required the use of outline 
or original maps, it was rich in activities requiring map 
skills. In the other books, Textbook C had twenty-eight, 
Textbook A had 20, and Textbooks D and E contained eleven 
and four activities respectively. 
Sixteen of the twenty-one categories were listed in 
the tabulation, with locating cities and areas the most 
popular with twenty references, and explaining questions close 
behind with eighteen. The latter named activity, together 
with deductions from study and locating by parallels and 
meridians, were the only three activities common to all five 
textbooks. 
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TABLE XI 
DISTRIBUTION OF THE TOTAL KINDS OF MAP ACTIVITIES 
FOUND IN FIVE SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
B c D E 
Use of globe 50 1 14 
Use of one map 291 76 169 145 83 
Use of more than 
one map 119 28 29 14 8 
Use of outline maps 64 4 24 
Use of original maps 6 7 2 
Use of map skills 
without maps 20 52 28 11 4 
Total 
65 
764 
198 
92 
15 
115 
Total 550 157 237 170 135 1249 
' L - --
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TABLE XII 
PERCENTAGE DISTRIBUTION OF THE KINDS OF MAP ACTIVITIES 
FOUND IN FIVE SIXTH-GRADE GEOGRAPHY TEXTBOOKS 
B c D E All Books 
Use of Globes 9.09 .64 oo.oo oo.oo 10.37 4.02 
Use of one map52.91 48.41 71.31 85.29 61.48 63.88 
Use of more 
than one map 21.64 17.83 12.24 8.24 5.93 13.18 
Use of out-
line maps 11.64 oo.oo 1.69 oo.oo 17.78 6.22 
Use of 
original maps 1.09 oo.oo 2.95 oo.oo 1.48 1.10 
Use of map 
skills without 
maps 3.63 33.12 11.81 6.47 2.96 11.60 
Total 100.00 100.00 100.00 100.00 100.00 100.00 
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The tables on the two preceding pages, Table XI and 
Table XII, should be able to serve as a comprehensive survey 
of all of the previous tables in this cbapter. They show 
the reader not only the numerical distribution of the total 
kinds of map activities found in the five sixth-grade 
geography textbooks, but also the percentage distribution 
of the same activities in the same books. 
Textbook A contained the greatest number of map 
activities, with a total of 550 being recorded. Of these, 
291, or 52.91 per cent of the activities, were concerned 
with the use of one map. Activities requiring the use of 
more than one map accounted for 21.64 per cent, or 119 
activities. The third most popular type of activity in 
Textbook A was that pertaining to the use of outline maps 
which numbered sixty-four, or 11.64 per cent. Next in order 
were activities which required the use of a globe. These 
numbered an even fifty, or 9.09 per cent. Twenty activities, 
or 3.63 hundredths per cent of the total were activities 
which require the use of map skills. The remaining six 
activities were concerned with the use of original maps, 
and they constituted 1.09 per cent of the total. 
Textbook C ranked second with a total number of 237 
activities. Of these, 169, or 71.31 per cent involved 
activities which require the use of one map. Activities 
requiring the use of more than one map numbered twenty-nine, 
cent of the total. Closely following, with 
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twenty-eight activities and a percentage of 11.81 was activi-
ties involving map skills without the use of maps. The use 
of original maps numbered seven, or 2.95 per cent of the 
total. The remaining activities in Te~tbook C were those 
requiring the use of outline maps. These numbered but four, 
or 1.69 per cent. 
Te~tbook D contained 170 activities represent 1ng just 
three of the six major classifications found in the textbooks 
used. There was not a single activity in the book which 
I 
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required the use of a globe, the use of outline maps, or the 
use of original maps. However, activities requiring the use 
of one map numbered 145, or a very high 85.29 per cent of zhe 
total. There were fourteen activities requiring the use of 
more than one map which was 8.24 per cent. Using map skills 
numbered eleven and represents 6.47 per cent of the activities 
found in this textbook. 
There was a total of 157 activities in Textbook B and 
seventy0s1x, or 48.41 per cent were activities requiring the 
use of a single map. The use of map skills was the second 
ranking activity, since fifty-two, or 33.12 per cent of the 
total fell into that category. There were twenty-nine other 
activities. Twenty-eight of these, or 17.83 per cent, 
involved the use of more than one map. The sole remaining 
activity, which was but .64 per cent of the total number, 
required the use of a globe. 
t; .. <.:t,...., t.'ntve'~'T) 
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The final textbook, which contained the fewest number 
of activities, was Textbook E, with a total of l35o As was 
the case in the other books, most activities required the 
use of one.map. There were eighty-three, or 61.48 per cent, 
in this book. Twenty-four, or 1'7.'78 per cent, were activities· 
requiring the use of outline maps. This high percentage is 
a decided differenee from the other books. There were 
fourteen activities concerned with the use of a globe. This 
was 10.37 of the total number. The fourteen activities Which , 
remained were divided among the three other major classifi-
cations. Eight activities, or 5.93 per cent, were those 
requiring the use of more than one map. Four, or 2.96 per 
cent, required the use of map skills. The final two activi-
ties, 1.48 per cent of the total, were activities which 
require the use of original maps. 
There was a total of 1249 activities requiring the 
use of a globe, a map of some kind, or map skills, contained 
in the five books used in this study. The activity which 
requires the use of one map totaled 764 which was 63.88 per 
cent of the' total. The activity used the least was that 
requiring the use of original maps. There were only fifteen 
such activities, and they represent only 1.1 per cent of the 
total. 
' 
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TABLE XIII 
A COMPARISON OF THE DISTRIBUTION OF THE TOTAL KINDS 
OF MAP ACTIVITIES FOUND IN FIVE SIXTH-GRADE 
GEOGRAPHY TEXTBOOKS WITH THOSE FOUND IN THE 
FIFTH~GRADE TEXTBOOKS OF THE SAME PUBLISHERS 
Use of Use of Use of Use of Use of Use of Total 
Globe One Map More Outline Orig- Map 
Than Maps inal Skills 
One Map Maps Without 
·Maps 
Textbook A6 50 291 119 64 6 20 550 
Textbook AS 87 392 32 65 3 49 628 
Textbook B6 l 76 28 52 157 
Textbook B5 75 6 l 26 108 
Textbook C6 169 29 4 7 28 237 
Textbook CS 8 195 9 14 46 272 
Textbook D6 145 14 11 170 
Textbook DS 4 98 l 2 27 132 
Textbook E6 14 83 8 24 2 4 135 
Textbook E5 8 23 18 2 1 9 61 
Total for 
Grade 6 65 764 198 92 15 115 1249 
Total for 
Grade 5 107 783 65 82 7 157 1201 
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T.uu.E XIV 
A COMPARISON OF THE PERCENTAGE DISTRIBUTION OF 
THE KINDS OF MAP ACTIVITIES FOUND IN FIVE SIXTH-
GRADE GEOGRAPHY TEXTBOOKS WITH THOSE FOUND IN THE 
FIFTH-GRADE TEXTBOOKS OF THE SAME PUBLISHERS 
Use of Use of Use of Use of Use or Use oi'TotBl 
Globe One Map More Outline Orig- Map 
Than Maps inal Skills 
One Map Maps Without 
Maps 
Textbook A6 9.09 52.91 21.64 11.64 1.09 3.63 100.00 
Textbook AS 13.85 62.43 5.09 10.35 .48 7.80 100.00 
Textbook B6 .64 48.41 17.83 oo.oo oo.oo 33.12 100.00 
Textbook B5 oo.oo 69.44 5.55 oo.oo .93 24.08 100.00 
Textbook C6 oo.oo 71.31 12.24 1.69 2.95 11.81 100.00 
Textbook C5 2.92 71.69 3.32 5.15 oo.oo 16.92 100.00 
Textbook D6 oo.oo 85.29 8.24 oo.oo oo.oo 6.47 100.00 
Textbook D5 3.02 74.24 oo.oo .76 1.52 20.46 100.00 
Textbook E6 10.37 61.48 5.93 17.78 1.48 2.96 100.00 
Textbook E5 13.12 37.70 29.51 3.28 1.64 14.75 100.00' 
Grade 6 Books 4.02 63.88 13.18 6.22 1.10 11.60 100.00, 
Grade 5 Books 8.91 65.19 5.41 6.83 .59 13.07 100.00 i 
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Tables XIII and XIV, which appear on the two preceding 
pages, show the comparison between both the numerical and 
the percentage distribution of the total kinds of map activi-
ties found in five sixth-grade geography textbooks with the 
fifth-grade textbooks of the same publishers. The data in 
these tables concerning the five fifth grade geography text-
books were taken from a study of this nature made by 
McLaughlin.y 
Three of the textbooks used, B, D, and E, showed a 
gain in the total number of activities compared to the 
comparable texts at the fifth-grade level. The other two 
texts, A and c, show a decrease in the total activities. 
In Textbook A, at the sixth-grade level, a total of 
550 activities were found. This is a large drop of seventy-
eight activities from the 628 which appeared in the fifth-
grade Textbook A, or A5 as the table designates. There were 
three very noticable drops in the types of categories between 
tbe two textbooks. Activities which require the use of one 
map numbered 392 in Textbook A5, while there was a drop of 
101 activities of this nature to a total of 291 in Textbook 
A6. The second drop was in activities requiring the use of 
a globe. There were eighty-seven of these activities in the 
fifth-grade text and a total of fifty in Textbook A6. The 
most noticable drop, percentage-wise, was in activities using 
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map skills. From a total of forty-nine in Textbook A5, this 
type dropped to twenty in Textbook A6, which number is just 
a little over forty per cent of the fifth-grade total. The 
other decrease was scarcely notable, from sixty-five to 
sixty-four in activities which require the use of outline 
maps. Actually, the percentage of such activities was 
greater in Textbook A6, which, despite having one less activitt• 
had 11.64 per cent of the total, compared to the 10.35 per 
cent of the total which this type of activity had in Textbook 
A5o The important increase appeared in the use of more than 
one map category. The increase was eighty-seven activities, 
from thirty-two to 119. On a percentage basis, this was an 
increase of from 5.09 per cent of the total to 21.64 per cent, ,, 
which is a notable increase indeed. The remaining category, 
the use of original maps, showed an increase of three 
activities, jumping from three to six. 
Textbook B6 contained 157 activities, an increase of 
forty-nine over its fifth-grade counterpart, Textbook B5. 
There were two important increases in the activities of this 
text. The first was in activities requiring the use of more 
than one map. From a total of but six of these activities 
in the fifth-grade text, the number increased almost five 
times to twenty-eight activities in Textbook B6. The percent-: 
age increase regarding total activities was not as great, 
however, rising from 5.55 per cent in Textbook B5 to 17-83 
-: r: -_---
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per cent in the sixth-grade textbook. The other important 
increase was in the field of map skills. Here the number 
just doubled, from twenty-six in Textbook B5, to fifty-two 
in Textbook B6. What makes this increase more notable is the 
fact that Textbook B was the on1y text of the five used in 
the study which showed an increase in this type of activity. 
The remaining activities showed but slight changes. Activi-
ties requiring the use of one map rose from seventy-five to 
seventy-six. There was one activity requiring the use of a 
globe in the sixth-grade book and none of this nature in 
Textbook B5, while there were no activities which required 
the use of original maps in the sixth-grade book compared to 
one in Textbook B5. Neither fifth nor sixth-grade texts 
contained any references to the use of outline maps. 
The next book, Textbook C6, was the second which 
showed a decrease in the total number of activities. There 
was a drop of thirty-five from the 272 in Textbook C5 to the 
237 contained in the sixth-grade text. There were decreases 
in four of the major categories. There was not a single 
activity requiring the use of a globe in Textbook C6, while 
the fifth-grade text of the same publisher contained eight 
such references. The number of activities which require the 
use of one map dropped from 195 in Textbook C5 to 169 activi-
ties in the sixth grade textbook. An important note, however, 
shows that the decrease in percentage of the total activities 
57 
~~-----
- --j-.;:-
I' 
II 
for this type of activity was only .28 per cent. The third 
decrease in tbe number of activities was the drop from four-
teen activities which require the use of outline maps in 
the fifth-grade textbook to but four activities of this 
nature which appeared in Textbook C6. The number of activi-
ties concerned with the use of map skills also showed a drop 
from tbe total found in Textbook C5. This loss amounted to 
eighteen activities, from forty-six to twenty-eight. The 
only increases found in Textbook C6 over Textbook C5 were in 
activities requiring the use of more than one map and those 
which require the use of original maps. The former type of 
activity showed an increase from nine to twenty-nine, or a 
percentage increase from 3.32 per cent in the fifth-grade 
text up to 12.24 per cent in Textbook C6. There were seven 
original map activities in Textbook C6 and none appeared 
in Textbook C5. 
Textbook D6 contained references to map activities 
in only three of the major categories. Strangely enough, 
Textbook D5 contained references in the three categories in 
which Textbook D6 was lacking. Those three categories were 
the use of a globe, Which bad five references, tbe use of 
outline maps with one reference, and the use of original 
maps with two references. On the other hand, Textbook D6 
contained fourteen references to the use of more than one 
map as compared to the lack of any of these activities in 
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the fifth-grade textbook. The other activity in Textbook D6 
which showed an increase in number over Textbook D5 was that 
requiring the use of one map. There were ninety-eight such 
references in Textbook D5, while Textbook D6 contained 145 
single map activities. The final type of activity to be 
analyzed was that requiring the use of map skills. This 
resulted in a drop from twenty-seven activities in the fifth-
grade text to eleven in Textbook D6. The percentage drop 
in regard to this activity was from 20.46 per cent to 6o47 
per cent. 
The final textbooks, E6 and E5, were the second duo 
which both contained activities in all major categories. 
(Textbooks A6 and AS were the others.) The total number of 
references showed a large gain in Textbook E6, increasing 
by seventy-four activities from sixty-one to 135. Four of 
the major categories showed increases in Textbook E6. The 
four were: use of the globe, from eight to fourteen; the 
use of one map, from twenty-three to eighty-three; tre use 
of outline maps, from two to twenty-four; the use of original 
maps, from one to two. The surprising decrease, and the 
only one which appeared among the five books in this particular 
category, was in activities which require the use of more 
than one map. This activity showed a drop from eighteen to 
eighi which on a percentage basis was larger, from 29.51 
per cent to only 5.93 per cent in Textbook E. The final 
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category also showed a drop from nine activities requiring 
map skills in Textbook E5 to four of that type of activity 
which were found in Textbook E6. 
In review, it is seen that the total activities 
concerning the major categories in the five books had an 
even amount of increases and decreases. The significant 
increase was that in activities concerning the use of more 
than one map. The total number of these activities more than 
tripled in the books at the higher grade level. This fact 
seems to indicate that the authors feel that the advance of 
one grade increases the need of the individual pupil for 
additional work which requires the use of several sources 
of information in order to solve the problem. There were 
also increases in activities involving the use of outline 
and original maps, both of which are types of activities 
requiring additional map skills. 
There were surprising decreases in activities requiring .. 
the use of a globe and those involving the use of map skills. 
The other decrease was not too significant. That was found 
in activities which require the use of one map. On a percent-,, 
age basis, the drop amounted to only 1.31 per cent. 
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CHAPTER V 
This study was designed with the intention of analyzing 
the references to maps which were found in the activities 
sections of five sixth-grade geography textbooks. 
The textbooks which were used in making this study are 
listed below with the letter designations which were used to 
identify them in the compilation of data. 
A. 
B. 
McConnell, w. R., Geogra~hy of Lands Overseas. 
Chicago: Rand McNally a Company, 1946. 
Barrows, Harlan H., Parker, Edith Putnam, Sorenson, 
Clarence Woodrow, Old World Lands. New York: 
Silver Burdett Company, 1947. 
c. Atwood, Wallace w., and Thomas, Helen Goss, 
Nations Overseas. New York: Ginn and Company, 
1948. 
D. Bodley, G. Ro and Thruston, E. L., The Old World 
Continents. Syracuse: Iroquois Publishing Com-
pany, 1946. 
E. Carls, Norman, and Sorenson, Frank E., Neighbors 
Across the Seas. Philadelphia: The John c. 
winstoniCOmpany, 1950. 
The analysis consisted in classifying the various 
activities into the six major categories of: the use of a 
globe; the use of one map; the use of more than one map; 
the use of outline maps; the use of original maps; and finally, 
the use of map skills without the use of a particular map. 
When this first classification was completed, each major 
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category was broken down into twenty-one minor categories. 
A count was made of all activities appearing in both the 
major and minor categories. The twenty-one ~ypes of 
activities which were used as minor divisions are as follows: 
1. References to ijldustrial areas. 
2. Indicating areas of natural resources. 
3. Emphasis on product areas. 
4. Describing product routes. 
5o References to population. 
6. Defining the growing season. 
7. Describing rainfall. 
a. Emphasis on the location and characteristics 
of cities and other geographic areas. 
9. Describing the relative size of areas. 
10. Checking air routes. 
11. Discussing the shortest distance between points. 
12. Measuring by polar projection. 
13. Coloring outline areas of maps. 
14. Emphasis on explaining or answering questions. 
15. Estimating distances. 
16. Comparing geographic terma. 
17 • Measuring by map scale • 
18. Deductions from map study. 
19. Tracing routes. 
20. Indicating altitude by color. 
21. Locating by parallels and meridians. 
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The first step in carrying out this study was the 
counting of all of the maps in the five textbooks. When this 
was completed, and the individual totals were added, it was 
found that there were 357 maps in the five books. The total 
number of pages in the five books (1734) was then divided by 
the total number of maps (357), in order to determine the 
average number of pages of text per map. This was found to 
be four and nine tenths pages. 
The second item considered was the coloring of the 
maps in the textbooks. Textbook D, which contained thirty-
three maps containing colors other than black and white, led 
the other maps in this respect. Textbook C contained seventy-
six black and white maps, more than any of the other books, 
and combined with its twenty colored maps, had the highest 
total number of maps--ninety-six. Textbook E contained a 
combined total of ninety maps, Textbook A had eighty-eight, 
Textbook D had forty-four (only eleven were strictly black 
and white), and Textbook B contained a total of thirty-nine. 
There proved to be a great variation in the number of 
globe activities found in the textbooks. Two of the texts, 
C and D, did not contain a single globe activity. Of the 
thirty such activities recorded, Textbook A contained twenty-
three, Textbook E had six, and the remaining activity was 
found in Textbook B. 
Regarding the various types of globe activities noted, ,, 
it was found that sixty-five resulted from the thirty 
63 
~l: ----~ --- --
- -., 
64 
- - ------:--!! -""--=---=:-=------:= 
activities mentioned above. Fifty of the sixty-five refer-
ences appeared in Textbook A. 
The largest number of activities appeared in the 
category pertaining to the use of one map. Of the 500 such 
activities, 168 appeared in Textbook C, 168 in Textbook A, 
eighty-two in Textbook D, fifty in Textbook B, and forty-six 
in Textbook E. 
There were 764 references to one map activities in 
the minor categories. The largest number were found in Text-
book A, which had 291 references to the use of a single map. 
Textbook B contained the smallest number of these activities 
with seventy-six. 
There were 103 activities in all of the textbooks 
which required the use of more than one map. Fifty of these 
were in Textbook A, twenty-one in Textbook c, nineteen in 
Textbook B, and seven and six respectively in Textbooks D and 
E. 
In the various categories under the activities using 
more than one map there were 198 references. 60.1 per cent 
of these, or 119 references, were found in Textbook A. Only 
eight such references, or 4.4 per cent of the total, appeared 
in Textbook E. Seventeen of a possible twenty-one categories 
. 
were numbered in the tabulation of this type of activity. 
Regarding the number of pupil activities requiring 
the use of outline maps, Textbook A was again the leader, 
,, 
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with thirty-two of a total of forty-six such activities 
appearing in the five textbooks. However, Textbooks B and 
D failed to have a single activity in this category. Text-
book E contained ten such activities and Textbook C had three.' 
Of the total of ninety-four references made to outline 
maps, Textbook A contained 64, Textbook E had twenty-four, 
while Textbook C contained just four. 
There were but eleven activities in all of the books 
which required the use of original maps. As was the case 
with outline maps, neither Textbook B nor Textbook D contained 
original map activities. Textbook C had the largest number 
with six, Textbook A contained four, and the final such 
activity was in Textbook E. 
With the small number of original map activities, the 
references to this type of activity in the minor categories 
was naturally limited. There was a total of fifteen such 
references. Textbook C had seven, Textbook A had six, and 
there were two references in Textbook E• 
Activities which required the use of map skills were 
found in all five textbooks. Of the total number of seventy-
eight, thirty-two, or forty-one per cent, appeared in Text-
book B. Textbook C contained twenty-five map skill activities~ 
while Textbook A had twelve. Textbooks D and E had seven 
and two of this type of activity respectively. 
book B. 
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Of the various references, fifty-two were from Text-
Textbook C containe_~-~~t_wenty-eigh~ ~uch references, 
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while Textbook E contained but four. It is noted, however, 
that the four activities in Textbook E fall into categories 
shared with all of the other textbooks, signifying perhaps, 
the general idea of the importance of those types. 
In comparing the results of this study with those 
obtained by McLaughlin !/ in his study of the similar activi-
ties in fifth-grade textbooks, it was found that the total 
number of the various kinds of map activities varied but a 
little. The total in the fifth-grade texts was 1201, while 
the total in the sixth-grade texts was 1249 activities. 
There was, however, considerable variation in the 
number of activities in the categories mentioned. In three 
of the major categories, the number of activities increased, 
while in the other three there was a decrease. The largest, 
and most significant increase was in activities requiring the 
use of more than one map. From a total of sixty-five in the 
ll'l 
fifth-grade texts, this jumped to 198 in the sixth-grade texts. 
Another increase was that found in activities which used 
outline maps. This was an increase from eighty-two in the 
fifth-grade texts to ninety-two in the sixth-grade books • 
. The final increase was from seven activities using original 
maps in the fifth-grade text to fifteen such activities in 
the books at the sixth-grade level. 
!/McLaughlin, loc. cit. 
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The three remaining categories showed decreases from 
those in the textbooks at the fifth-grade level. Activities 
requiring the use of a globe dropped from a total of 107 to 
sixty-five in the sixth-grade books. 
The total of 764 activities which require the use of 
a single map in the sixth-grade texts was a drop of nineteen 
from the fifth-grade total of 783. The use of map skills 
numbered 115 in the texts at the sixth-grade level was forty-
two less than the 157 found in fifth-grade textbooks. 
It is hoped that this study 1 together with the two 
done in fifth-grade geography textbooks, will be of some 
value to educational groups who wish to select textbooks. 
The tables show the number and kinds of map activities in 
five sixth-grade geography textbooks. This should be helpful 
in providing a basis not only for comparison with other 
textbooks at the same level, but also for comparison with 
similar textbooks at a lower grade level. 
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